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Program Philosophy 

The main focus of our Education Department is the development 
of competent, caring, and qualified educators by ensuring that 
candidates demonstrate professional abilities in academic and 
pedagogical knowledge and the skills and dispositions of reflective 
practitioners.  In order to develop these qualities, our degrees and 
programs include: (a) a competitive selection process to identify 
highly-qualified candidates; (b) academic rigor through curriculum 
and assessments; (c) technology tools to enhance teacher work and 
student learning; and (d) multiple practicum and student teaching 
experiences in the local school district monitored by experienced 
teachers and college supervisors. 

D.E.S.E.R.T. Model Principles 
D-Diversity (DM1):  Teacher candidates understand that diversity differences (i.e., race, gender, ethnicity, culture, 
exceptionalities, individual differences, etc.) affect learning and, know how to provide educational opportunities that 
meet the needs of all students (TEAC QP1.2, Q. 1.3; Multicultural Perspectives, INTASC 2, 3, 9; UPTS 1, 3, 5). 
 
E-Effective Pedagogy (DM2):  Teacher candidates can create effective and meaningful instruction and assessments 
for all students based on required subject matter knowledge, state content standards, curriculum goals, and use of 
technology (TEAC QP1.2, Technology; INTASC 4, 6, 7, 8; UPTS 1-4). 
 
S-Subject Matter (DM3):  Teacher candidates have a strong knowledge of the subject matter they will teach and 
can facilitate the acquisition of that knowledge in their students (TEAC QP1.1; INTASC 1, 6, 7; UPTS 1, 2). 
 
E-Environment (DM4):  Teacher candidates can create physically and emotionally safe classroom environments 
that encourage active learning, self-motivation, and cooperative interaction among students (TEAC QP1.2, 1.3; 
INTASC 2, 5, 6, 8; UPTS 1, 2).  
 
R-Reflective (DM5):  Teacher candidates will be active learners and reflective practitioners, individually and with 
their colleagues (TEAC QP1.3, Learning to Learn; INTASC 9, 10; UPTS 3, 5). 
 
T-Teaching Dispositions (DM6):  Teacher candidates will foster a caring and professional relationship with 
students that focus on acceptance and their educational needs. (TEAC QP1.2, 1.3, Multicultural Perspectives; 
INTASC 2-8; UPTS 1-5).                                                                                                                     Up-dated 11-9-09 

Program Standards:  D.E.S.E.R.T. (DM) http://new.dixie.edu/education/program_philosophy.php 
INTASC Standards: http://www.ccsso.org/intascst.html 
Teacher Accreditation Education Council (TEAC) http://www.teac.org/accreditation/goals/index.asp\ 

      NAEYC STANDARDS: http://www.naeyc.org/faculty/college.asp 

Meeting Days and Time: Wednesdays: 9:30 - 11:10 
Office Hours: By Appointment or: 
     M: 9:30–2:00 
     T: 3:20 - 4:00 
     W: 11:30 - 2:00  
     TR: 3:20 - 4:00 
 

Instructor:  Dr. Cari Buckner 
Office:  127 Ed Fam 

Email: buckner@dixie.edu 
Phone: 879-4252 

 



Course Description: For elementary education majors.  This course will prepare teacher candidates to plan and 
implement an integrated curriculum with developmentally appropriate activities for young learners of diverse 
backgrounds. The course will emphasize lesson plan development, routines and schedules, curriculum 
philosophies, presentation skills, and resource development aligned with state and national standards. Teacher 
candidates will practice applying their learning during a required field experience. Must be taken concurrently 
with ELED 3555. 3 lecture hours per week.  Practicum required.   Prerequisite: Admission to Dixie State 
College Elementary Education program. 3 lecture hours per week. 
   
Course Objectives:  
 
 

The Student Will: 
 

 
Class Activity 

 
Assessment 

Identify developmentally 
appropriate practices in commercial 
programs, lesson plans and units 

Evaluating commercial educational 
programs, lesson plans and units. 

 
DAP Worksheet completed in class 
Midterm 

Identify the essential elements of a 
developmentally appropriate 
environment for young children. 

Discuss the elements that are 
important for a developmentally 
appropriate environment. 

Classroom Environment 
Observation 
Midterm 

Write clear academic and 
behavioral objectives for young 
children. 

Demonstrate how to write clear, 
measurable objectives 

 
Integrated Unit 

Plan and write curricular and 
evaluative activities that match 
objectives 

Demonstrate how to plan and write 
class activities and assessments that 
match objectives 

 
Integrated Unit 
 

Develop mastery level skills for 
planning a balanced curriculum for 
the “whole” child for early 
childhood education. 

Discuss and demonstrate how to 
develop an integrated unit using 
academics or domains. 

 
Integrated Unit 
 
Final 

Demonstrate an awareness of 
cultural awareness of cultural 
differences and implement 
effective methods for working with 
young children from different 
cultures and backgrounds. 

Discuss and model how to 
differentiate instruction and 
expectations to work effectively 
with young children from  
different cultures and backgrounds 

Including SIOP Lesson Plan for 
lessons in Integrated Unit 
 
Practicum evaluation 
 

Utilize effective instructional, 
organizational, and management 
skills for planning and presenting 
learning experiences for young 
children. 

Model the planning, 
implementation, organization and 
self-evaluation of learning 
experiences for young children. 

Classroom instructional strategies 
observation 
 
Practicum evaluation 
Midterm 

creates instructional opportunities 
that are adaptable to individual 
differences. 

Demonstrate how the teacher can 
adapt lesson plans to the different 
abilities of children. 

SIOP Lesson Plan 
 
Midterm 

Uses a variety of instructional 
strategies and technology. 

Demonstrate a variety of 
instructional strategies throughout 
the semester.  Instructional 
strategies will include, Think aloud, 
KWL, Workshop, Whole Group, 
Small Group, Hands-on, etc. 

Classroom instructional strategies 
observation. 
Integrated Unit 
 
 
Final 

 
 



Prerequisites:  Acceptance into the Dixie State College Elementary Education Program 
 
Required Textbook (s) / Recommended Books: Developmentally Appropriate Curriculum: Best Practices 
 In Early Childhood Education. Marjorie J. Kostelink. 4th Ed. Pearson 
 ISBN: 0-13-239093-0 
 Supplemental Handouts/Buckner:  Available in Bookstore 
 

Important  Information 
Semester Calendar: http://www.dixie.edu/reg/?page=fall2011#finals 

 
    * Library: http://library.dixie.edu/ 
 
    * Computer Lab 
 
    * Disability Resource Center - Provides services and accommodations to students with disabilities. 
  * DSC strives to help students to define, shape and achieve educational and life goals.  It is dedicated to 
 providing personalized and excellent teaching in a learning environment where all students can become 
 passionate about their individual educational endeavors...and enhances this mission for students with 
 disabilities. 
  * It is our mission to provide education for individuals with disabilities through equal access, 
 empowerment, support, resources, advocacy, collaboration and outreach through the college campus and 
 community. http://dixie.edu/drcenter/ 
 
    * IT Help Desk - We provide support for the following: Blackboard Vista, Dmail, wireless, software 
 resources for students, and student laptop lease program. http://dixie.edu/helpdesk/ 
 
    * Online Writing Lab - Many writing classes utilize this site. Among other things, students can use the Online 
 Writing Lab to submit papers electronically to the Writing Center. http://dsc.dixie.edu/owl/ 
 
    * Testing Center: Dixie State College of Utah (DSC) strives to help students to define, shape and achieve 
 educational and life goals. It is dedicated to providing personalized and excellent service in a learning 
 environment where all students can become passionate about their individual educational endeavors. 
 http://dixie.edu/testing/ 
 
    * Tutoring Center - Free and open to all students. Improve your study skills and clarify concepts and class 
 material. http://dsc.dixie.edu/tutoring/ 
 
    * Writing Center - "Our mission is to help you become a better writer by approaching your assignments as a 
 process of invention, writing, and revision." http://dixie.edu/english/dsc_writing_center.php 
 

Dates DSC Calendar Dates 
Aug. 22 Class begins 
Aug. 24 Last day to add without instructors permission 
Sept. 12 Pell grant census date 
Sept. 12 Last day for refund of tuition and fees 
Sept. 6 Late registration/payment fee $50 
Sept. 16 Last day to add classes with instructors permission 
Oct. 12 Midterm Grades posted 
Oct. 17 Last day to drop or audit classes 
Nov. 11 Last day for complete withdrawal from all classes 
Dec. 9 Last day of classes 



Grading 
 
A = 95-100  A- = 90 - 94   B+ = 87-89    B = 83 – 86   B- = 80 - 82 
 
C+ = 77-79   C = 74 – 76  C - = 70 – 73  D+ = 67 - 69   D = 64 - 66 
 
D - = 60 – 63  F= 59 and lower 
 
Evaluation of Students:  
 
 Course assignments are designed to help you develop understanding of the field of early childhood 
education; help you recognize the developmental stages young children progress through, and assist you in the 
development of instructional skills that will help you to work effectively with young children. They let me 
know how effective instruction has been and provide a means to assess your learning. 
 
When grading the written assignments, I look for effort, information, and insight.  Effort and fulfilling 
requirements alone are not sufficient to guarantee an A grade.  The written papers must reflect a level of insight 
and creativity that make it stand out as being exceptional.  I also look for the following: 

Completeness      are all portions of the assignment included? 
Organization      do I have to hunt around to find the information? 
Resources       are they from peer-reviewed education journals 
Descriptiveness      can I visualize what you're trying to describe?  
Thoughtfulness      what have you learned?  what connections have you made? 
Editing      spelling, grammar, etc. 
Be careful with spelling and grammar.  Teachers are expected to be perfect. 

  
 To help you learn from each assignment I will give you feedback on all written work. Points for each 
assignment are based on how well you have met the guidelines for that assignment.  
 
 Being able to express her/himself clearly in writing is an important skill for a teacher. If you need help 
with your writing you can:  
 • Ask questions to make sure that you understand the assignment.  
 • Get assistance from the Writing Lab;  
 • Submit a draft to the instructor for feedback before the assignment is due (once an assignment has been  
  graded it cannot be resubmitted for a higher grade). 
 
 

Course Assignments/Assessments: 
  
 Practicum Assignments: 
  1) Classroom Instructional Strategies Observation 50 pts 
   The purpose of this assignment is not to evaluate your mentor teacher. The purpose of  
   this assignment is to help you focus on a variety of instructional strategies that teachers  
   use in their teaching. For this assignment you will observe the teacher in your practicum  
   class as she/he teaches. Describe the instructional strategies you observe (whole group,  
   small group, lecture, experiments, power points, video, etc.)  How do the students   
   respond to the different instructional strategies?  Why do you think they react the way  
   they do?  Which instructional strategies do you think were most effective?  Why?  Which 
   instructional strategies were not effective? Why? 



 
   Objectives:  
        The learner will observe and describe instructional strategies that are used in his/her  
   practicum classroom assignment. 
 
        The learner will reflect on instructional strategies observed and offer personal opinion of  
   which instructional  
   strategies were effective and why. 
 
        The learner will apply the knowledge gained through this observation to his/her own  
   current and future teaching situation. 
 
   Assessment:   
   • The learner will be evaluated on the clear, descriptive responses to the questions on the  
    Classroom Instructional Strategies Observation.  
   • Responses describe specific instructional strategies observed. 
   • Instructional strategies are identified 
   • Provides descriptions of how children in class respond to the instructional strategies 
   • Describes how and why you may or may not apply the instructional strategies observed  
    in your own teaching 
 
  2) Hands-on/ manipulatives lesson plan 25 pts - taught in your practicum class with a reflection  
    that includes:   
   •  What assessment did you use to determine students would benefit from using a  
    hands-on experience in this lesson plan? 
   • In what ways do you feel the hands-on experience helped students to better understand 
    the objective? 
   • Identify specific things that went well in your lesson. 
   • Identify things that you might change after you have taught this lesson.  
 
  3) Lesson using scaffolding strategies: 25 pts - (see diagram on page 49 of your textbook.)  This  
   might be a lesson that you do with 1 or a small group of children in your practicum class. 
   As you write your lesson plan, be sure to include how you will model or do the task for 
   your students, then have the students help you do it.  Next, you help the students   
   complete the task.  Finally, the student completes the task independently.  The DSC 
   lesson plan template follows this format.   
 
   Include a reflection with your lesson plan that includes: 
   • How you determined these students needed help with the objective of your lesson? 
   •  What behaviors did the student(s) demonstrate while participating in this 
    scaffolding lesson?  Did they demonstrate frustration, success, boredom, 
    enthusiasm, understanding, confusion, etc? 
   • How would you adjust the lesson, based on the child’s behavior and understanding 
    of the concept? 
 
  4) Student Evidence of DESERT Model (DM) Principles Development at Practicum:  This form  
   will be due three times during the semester  to help you work on it throughout the   
   semester.  Each time it is due, it will be worth 30 pts. (3 times @10 pts each) 
 
 
 
 



In-class Assignments: 
 1) Classroom Environment Observation 50 pts 
  The purpose of this assignment is help you focus on the elements necessary to create a   
  developmentally appropriate and stimulating learning environment for young children. The  
  environment of the classroom communicates to students what is expected of them. Independence 
  and a joy of learning is what should be conveyed. 
 
  Objectives: 
      • The learner will demonstrate knowledge of elements needed to create a developmentally  
    appropriate early childhood classroom. 
 
  Assessment:   
  • The learner will be evaluated on the clear, descriptive responses to the questions on the   
   Early Childhood Classroom Environment Observation.  
  • Responses provide rich description of the classroom environment observed. 
  • Able to discuss if classroom environment is developmentally appropriate. 
  • Provides descriptions of how children in class respond to the classroom environment. 
  • Describes how and why you may or may not apply the observed in your own 
   teaching. 
  • Describe the organization of the classroom (arrangement of furniture, teacher-directed, child- 
   centered, stimulating, sterile, cluttered, crowded, feeling of community, etc.) 
  • Identify parts of the classroom environment that you like and would like to incorporate into 
   your own classroom. Why would you incorporate these ideas into your classroom?  
   What parts of this classroom environment would you not include in your own classroom 
   and why?  Remember that you are trying to create a classroom that helps children learn 
   effectively.  We will be watching a video in class for this assignment. 
 
 2) DAP Worksheet 20  (In-class assignment)     20 pts 
 3) Aesthetic Domain/Art Lesson Plan        20 pts 
 4) Affective Domain/Self-esteem, child guidance Lesson Plan 20 pts 
 5) Cognitive Domain/Math, science Lesson Plan   20 pts 
 6) Language Domain/Literacy, oral language Lesson Plan  20 pts 
 7)  Complete Integrated Unit                 100 pts 
  Includes previous four lesson plans turned in plus additional two lesson plans 
 
 9) Final Exam                                                                                   100 pts 
__________________________________________________________________________________ 
      Total Points:           560 pts 
 
 
 
 
 
 
 
 
 

 
 
 



COURSE OUTLINE 
This is a road map; Tentative & Subject to Slight Changes/Modifications 

Date Topic Assignments and Readings 
 

8/24 
Introduction to Class 
Review Syllabus/Course Objectives 
Developmentally Appropriate Practice 
Teaching and Learning DAP 

Reading Assignment: Ch. 1 
Developmentally Appropriate programs 
(In-class -SH) 

8/31 Overview for Integrated Unit Reading Assignment: Ch. 16 
9/7 Instructional Methods for Gifted and 

Talented Children 
 

 
9/14 

Organizing Space, Materials, and Time 
Observing Classroom Environment video 

Reading Assignment: Ch. 5 
 

9/21 Child Guidance Reading Assignment: Ch. 6 
Classroom Instructional Strategies 
Observation and Reflection Paper Due 

9/28 Family Involvement Student Evidence of DESERT Model (DM) 
Principles Development at Practicum Due 

10/5 Guest Speaker Reading Assignment: Ch. 8 
Classroom Environment Observation and 
Reflection Paper Due. 

10/12 Aesthetic Domain Reading Assignment: Ch. 8 
Proposal for Integrated Unit 

 
10/19 

Affective Domain Reading Assignment Ch. 9 
Aesthetic/Art Lesson Plan Due 
Student Evidence of DESERT Model (DM) 
Principles Development at Practicum 

10/26 Cognitive Domain Reading Assignment Ch. 10 
11/2 Language Domain Reading Assignment Ch. 11 

Affective Domain/Social-esteem Lesson 
Plan Due 

11/9 Physical Domain Reading assignment Ch. 12 
Cognitive/Math/Science Lesson Plan Due 

11/16 Social Domain 
 

Reading Assignment: Ch. 13 
Language Domain/Literacy Lesson Plan Due 
Hands-on Manipulative lesson plan 
   And reflection Due 
Student Evidence of DESERT Model (DM) 
Principles Development at Practicum 

11/23 Thanksgiving No School 
 

11/30 
Integrating Curriculum through Pretend 
And Construction Play 

Reading Assignment: Ch. 15 
Complete Integrated Unit Due with 
additional 2 lesson plans. 

 
12/7 

Review for Final 
Last Day of Class 

Scaffolding Lesson plan and reflection Due  
 

 
 

Final Exam: Cumulative 
Room 119 

3:00 p.m. 
 

 
 
 
 
 



 
Study Guide for Final Exam 

 
Ch. 1:  Why is it important to incorporate Developmentally Appropriate Practices? 
 
      
     What are Developmentally Appropriate Practices? 
 
 
     What are some practices associated with Developmentally Appropriate Practices? 
 
Ch. 2:  If we are teaching a Developmentally Appropriate lesson, what do we need to know about child 
 development? 
 
Ch. 3:  What is the importance of planning small group activities? 
 
     Identify some of the principles of developmental direction to enhance your planning: 
 Known to unknown 
 Self to other 
 Whole to part 
 Concrete to Abstract 
 Enactive to Symbolic Representation 
 Exploratory to Goal Directed 
 Simple to Complex 
 
Ch. 4:  Planning Large Group Activities 
   DSC Lesson Plan template 
 Transitions 
  What are they and how can you use them effectively? 
 Group time instructional methods 
 Pitfalls of large group time planning 
 
Ch. 5:  Creating the classroom environment 
    Safe practices 
 Use of space 
 Equipment and material size 
 Mobility 
 Use of learning centers 
 Your daily schedule 
 
Ch. 6:  Child Guidance 
     Self-regulation 
     Emotional Development 
     Cognitive Development 
     Language Development 
     Modeling Behaviors 
     Discipline styles 
      
Ch. 7:  Authentic Assessment 
      Data Collection Strategies 
 Strategies for authentic assessment 
 Screenings 



 Structured and unstructured observations 
 Oral reading tests -- running records 
 Mini-conferences 
 Child’s self-evaluation 
 
Ch. 8:  Strengthening developmentally appropriate programs through family engagement 
  
 Barriers to family engagement 
 Characteristics of effective family engagement 
 Establishing relationships with families 
 Keeping families informed 
 
Ch. 9:  Aesthetic Domain 
 
 Responsive and productive aesthetic experiences 
 Aesthetic experiences for youmg children 
 Purpose and goals of aesthetic learning activities 
 Pitfalls to avoid -- 
  * Don’t make a model 
  * Don’t hurry children 
  * Don’t waste children’s time 
  * Avoid over-directing 
  * Don’t reinforce only a realistic approach 
  * Use praise sparingly 
 Dramatic activities with young children 
 
Ch. 10:  Affective Domain 
 
 Erikson’s Psychosocial Developmental Theory 
 Basic Skillsfor Emotional Intelligence 
 Coping with Stress 
 Childhood Stressors 
 Purpose and goals for Affective Development 
 Affective Teaching Strategies 
 
Ch. 11: Cognitive Domain 
 
 Contribution of Neuroscience to understanding child’s development 
 Neural Development 
  Jean Piaget 
  Lev Vygotsky 
  Albert Bandura 
  Robert Siegler 
 Cognitive Wheel 
 Young Child as a scientist 
 Inquiry as an instructional strategy 
 
Ch. 12:  Language Domain 
 
 Oral Language Development 
 Red flags in Early Speech and Language Development 
 The Importance of Phonological Awareness 



 Emergent Literacy 
 Language Experiences Across the Curriculum 
 Current Educational Issues 
 Teaching Strategies 
 
Ch. 13:  Physical Domain 
 
 Principles of Motor Development 
  Fundamental motor skills 
  Perceptual motor skills 
  Fine motor skills 
 Movement concepts 
 Involving children with special needs 
 Health, Safety, and nutrition 
 Teaching Strategies 
 
Ch. 14:  The Social Domain 
 
 Social Skills 
 Socialization 
 Social Responsibility 
 Social Studies 
 Pro-social behavior 
 Current Educational Issues 
 Teaching Strategies 
 
Ch.  15:  Integrating Curriculum Through Pretend and Construction Play 
 
 Characteristics of Play 
  Pretend Play 
  Construction Play 
 Pretend and Construction Play Across the Curriculum and in Development 
 Strategies to Enhance Play 
 
Ch. 16:  Integrating Curriculum Through Thematic Planning and Projects 
 
 How themes and projects contribute to children’s concept development 
 Teacher Benefits 
 Program Effects 
 Pitfalls in Thematic Teaching 
 Principles of Effective Thematic Teaching 
 How to create a thematic unit 
 Questions about thematic units 
 
  
 
  
    
 
 
 
 



Developmentally Appropriate Programs 
 
Practice Program 1 Program 2 Program 3 
Whole child 
 
 

   

Individualized  
Instruction 
 

   

Child-initiated 
Activity 
 

   

Play 
 

   
Flexible, stimulating 
Environments 
 

   

Integrated 
Curriculum 
 

   

Learning by Doing 
 

   
Choices for Children 
 

   
Variety of Assessment 
Strategies 
 

   

Family Partnerships 
 

   
Socio-cultural 
Sensitivity 
 

   

Explain which program you think is most developmentally appropriate and why. 
 
 

 
 
 
 
 
 
 
 

 



Developmentally Appropriate Teaching in Early Childhood Programs 
 

Reading 
 
 The primary goal of the language and literacy program is to expand a child's ability to communicate 
through speaking, reading, and writing. Technical skills or subskills are taught as needed to accomplish the 
larger goals - not as the goal itself. Teachers provide generous amounts of time and a variety of interesting 
activities through which children develop language, writing, spelling, and reading ability. 
 
  Appropriate Reading Practices 
 
    * Look through books or read high-quality children's literature and nonfiction for both pleasure and 
 information. 
    * Allow students to draw, dictate, and write about their activities or fantasies. 
    * Plan and implement projects that involve research at suitable levels of difficulty. 
    * Create teacher-made or student-written lists of steps to follow to accomplish a project. 
    * Discuss what was read. 
    * Prepare a weekly class newspaper. 
    * Interview various people to obtain information for projects. 
    * Make books of various kinds (e.g., riddle books, what-if books, books about pets). 
    * Listen to recordings or view high-quality films of children’s books. 
    * Read at least one high-quality book or part of a book to the student each day. 
    * Visit the school library and the library area of the classroom regularly. 
 
 Each day, some children may read aloud to the teacher, another child, or a small group of children, while 
other children may do so weekly. Subskills such as learning letters, phonics, and word recognition are taught as 
needed to individual children and small groups through enjoyable games and activities. 
 
 Teachers use the teacher's edition of the basal reader series as a guide to plan projects and hands-on 
activities relevant to what is read and to structure learning situations. Teachers accept children's invented 
spelling with minimal reliance on teacherprescribed spelling lists. Teachers also teach literacy as the need arises 
when working on science, social studies, and other content areas. 
 
  Inappropriate Reading Practices 
 
    * Making the goal of the reading program solely that each child pass the standardized tests given throughout 
 the year at or near grade level. 
    * Teaching reading only as the acquisition of skills and subskills. 
    * Teaching reading only as a discrete subject. 
    * Seeing instruction of other subjects as being separate from reading. 
    * Considering silence in the classroom to be a sign of excellent teaching. 
    * Allowing conversation to only occur during infrequent, selected times. 
    * Focusing on language, writing, and spelling instructions in workbooks. 
    * Teaching writing as grammar and penmanship. 
    * Focusing the reading program on the basal reader, to be used only in reading groups and accompanying 
 workbooks and worksheets. 
    * Preparing the reading lesson in the teacher's guidebook for each group each day and seeing that the other 
 children have enough seat work to keep them busy through the group reading time. 
    * Limiting phonics instruction to learning rules rather than understanding systematic relationships between 
 letters and sounds. 
 



    * Requiring children to complete worksheets tied to the basal reader even though they are capable of reading 
 at a higher level. 
    * Knowing which children are in the slower reading group. 
    * Rejecting children's writing efforts if they use incorrect spelling or poor English. 
 
Math 
 
The goal of the math program is to enable children to use math through exploration, discovery, and meaningful 
problems. 
 
  Appropriate Math Practices 
 
    * Integrate math activities with other relevant projects such as science and social studies. 
    * Let children acquire math skills through projects, spontaneous play, and situations of daily living. 
    * Use the teacher's edition of the math textbook as a guide to structure learning situations and to stimulate 
 ideas about interesting math projects. 
    * Provide supplementary materials to use with math problems and card games, board games, or paper and 
 pencil games to be used daily. 
    * Play noncompetitive, impromptu oral number games such as "math stumper" for practice. 
 
  Inappropriate Math Practices 
 
    * Teaching math as a separate subject at a scheduled time each day. 
    * Focusing the math program around a math textbook, accompanying workbooks, practice sheets, and board 
 work. 
    * Moving sequentially through lessons as outlined in the teacher's edition of the text. 
    * Not allowing time for recommended "hands-on" activities. 
    * Letting only the children who finish their math seat work to use the few math manipulatives and games in 
 the classroom. 
    * Giving daily timed tests on number facts. 
    * Creating competition between other students or groups of students to motivate children to learn math facts. 
 
Social Studies 
 
 The classroom should be treated as a laboratory of social relations where children can learn the rules of 
social living and explore cultures and values. In a positive, integrated learning environment, children can gain 
respect for individual differences and choices. 
 
  Appropriate Social Studies Practices 
 
    * Identify social studies themes as the focus of work for extended periods of time. 
    * Learn social studies concepts through a variety of projects and playful activities. 
    * Involve the children in independent research through library books, interviewing visitors, and discussion. 
    * Use relevant language, writing, spelling, and reading skills as opportunities to develop social skills such as 
 planning, sharing, taking turns, and working in committees. 
    * Provide multicultural and nonsexist activities and materials to enable children to accept and appreciate 
 differences and similarities of people and cultures. 
    * Promote the development of children's consciences and selfcontrol through positive guidance techniques. 
    * Set clear limits in a positive manner, involve children in establishing rules of social living and problem 
 solving of misbehavior, and redirect children to acceptable activities. 
    * Meet with an individual child who is having problems or with children and their parents. 
     



* Maintain perspective about misbehavior by recognizing that every infraction does not warrant attention. 
 Identify those that can be used as learning opportunities. 
 
  Inappropriate Social Studies Practices 
 
    * The primary goal of social studies should not be to maintain control of the classroom by spending 
 considerable time enforcing rules, giving external rewards for good behavior, and punishing infractions. 
 When social conflicts arise, the teacher should not always intervene, separate, and quiet participants in 
 order to avoid the social issues. In spite of intentions, a teacher's attitude often feels demeaning to the 
 child. 
    * Including social studies instruction only occasionally after the reading and math programs are completed. 
    * Relating social studies only to holidays. 
    * Limiting projects to brief activities from the social studies textbook or reading a commercially developed 
 newspaper and doing the accompanying seat work. 
    * Ignoring cultural and other individual differences. 
    * Expecting children to adapt to the dominant culture. 
    * Justifying the lack of a multicultural component in the curriculum by the homogeneity of the group, 
 ignoring the fact that we live in a diverse society. 
    * Lecturing about the importance of appropriate social behavior and using punishment or deprivations (such 
 as no recess) when children who become restless and bored with seat work whisper, talk, or do not finish 
 their work in the allotted time. 
    * Placing teachers in an adversarial role with children by emphasizing their power to reward acceptable 
 behavior and punish unacceptable behavior. 
    * Allowing little time for children to practice social skills in the classroom because they are seated and doing 
 silent, individual work. 
    * Saving opportunities for social interaction for the playground, where the teacher is not present unless it is 
 her playground duty day; therefore, children don’t have a consistent, familiar adult to help them with 
 problems. 
 
Science 
 
Discovery science is a major part of the curriculum. It builds on a child’s natural interest in the world where 
they can learn many science facts related to their own experience. 
 
  Appropriate Science Practices 
 
    * Make science projects experimental and exploratory. 
    * Encourage the active involvement of every child. 
    * Take advantage of natural phenomena such as the outdoors. 
    * Include many plants and pets in the classroom for which children provide care daily. 
    * Provide science projects and field trips that children learn to plan, dictate or write their plan, and apply 
 thinking skills such as observing, experimenting, predicting, and verifying. 
 
  Inappropriate Science Practices 
 
    * Teaching science mainly from a single textbook or not at all. 
    * Having children complete related worksheets on science topics. 
    * Making science consist of memorizing facts or watching a teacher-demonstrated experiment. 
    * Eliminating field trips or having them only rarely. 
    * Having a science area in the classroom with only a few plants, seashells, or pine cones that have been there 
 many months and are essentially ignored by the children. 
 



Fine Arts and Healthy Lifestyles 
 
 Art, music, woodworking, drama, and dance (as well as opportunities for other physical activity) are 
integrated throughout each day as relevant to the curriculum and as needed for children to express their ideas 
and feelings both artistically and physically. 
 
  Appropriate Fine Arts and Healthy Lifestyles Practices 
 
    * Work with specialists in and out of the classroom. 
    * Let children explore and experiment with various forms of art, media, and music. 
    * Plan a variety of health and safety projects (e.g., nutrition, dental health, hand washing) that are designed to 
 help children learn personalized facts about health and safety. 
    * Help children integrate classroom learning into their daily habits. 
    * Enable children to plan and dictate or write their plans, draw and write about these activities, read silently 
 and aloud, and enjoy learning because it is related to their lives. 
    * Plan daily outdoor activity so children can develop large muscle skills, learn about outdoor environments, 
 and express themselves freely. 
 
  Inappropriate Fine Arts and Healthy Lifestyles Practices 
 
    * Teaching art, music, and physical education as separate subjects only once a week. 
    * Not closely coordinating with specialists. 
    * Emphasizing representational art for its approximations to reality. 
    * Expecting children to follow specific directions that result in identical projects. 
    * Substituting crafts for artistic expression. 
    * Teaching health with the aid of posters and a textbook. 
    * Scheduling a health lesson once a week or completing a unit on health once a year. 
    * Limiting outdoor activities because it is viewed as interfering with instructional time or, if provided, is 
 viewed as recess (a way for children to use up excess energy). 
 
© 2003, Elementary CORE Academy, Utah State Office of Education, Utah State University.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Kindergarten Common Core 
Language Arts 

 
Reading Literature 

Key Ideas and Details 



 
    * RL.K.1. With prompting and support, ask and answer questions about key details in a text. 
    * RL.K.2. With prompting and support, retell familiar stories, including key details. 
    * RL.K.3. With prompting and support, identify characters, settings, and major events in a story. 
 
Craft and Structure 
 
    * RL.K.4. Ask and answer questions about unknown words in a text. 
    * RL.K.5. Recognize common types of texts (e.g., storybooks, poems). 
    * RL.K.6. With prompting and support, name the author and illustrator of a story and define the role of each 
 in telling the story. 
 
Integration of Knowledge and Ideas 
 
    * RL.K.7. With prompting and support, describe the relationship between illustrations and the story in which 
 they appear (e.g., what moment in a story an illustration depicts). 
    * RL.K.8. (Not applicable to literature) 
    * RL.K.9. With prompting and support, compare and contrast the adventures and experiences of characters in 
 familiar stories. 
 
Range of Reading and Level of Text Complexity 
 
    * RL.K.10. Actively engage in group reading activities with purpose and understanding. 
 
 

Reading Informational Texts 
 
Key Ideas and Details 
 
    * RI.K.1. With prompting and support, ask and answer questions about key details in a text. 
    * RI.K.2. With prompting and support, identify the main topic and retell key details of a text. 
    * RI.K.3. With prompting and support, describe the connection between two individuals, events, ideas, or 
pieces of information in a text. 
 
Craft and Structure 
 
    * RI.K.4. With prompting and support, ask and answer questions about unknown words in a text. 
    * RI.K.5. Identify the front cover, back cover, and title page of a book. 
    * RI.K.6. Name the author and illustrator of a text and define the role of each in presenting the ideas or 
 information in a text. 
 
Integration of Knowledge and Ideas 
 
    * RI.K.7. With prompting and support, describe the relationship between illustrations and the text in which 
 they appear (e.g., what person, place, thing, or idea in the text an illustration depicts). 
    * RI.K.8. With prompting and support, identify the reasons an author gives to support points in a text. 
 
    * RI.K.9. With prompting and support, identify basic similarities in and differences between two texts on the 
 same topic (e.g., in illustrations, descriptions, or procedures). 
 
Range of Reading and Level of Text Complexity 
 



    * RI.K.10. Actively engage in group reading activities with purpose and understanding. 
 
 

Reading Foundational Skills 
Key Ideas and Details 
 
Print Concepts 
 
    * RF.K.1. Demonstrate understanding of the organization and basic features of print. 
          o Follow words from left to right, top to bottom, and page by page. 
          o Recognize that spoken words are represented in written language by specific sequences of letters. 
          o Understand that words are separated by spaces in print. 
          o Recognize and name all upper- and lowercase letters of the alphabet. 
 
Phonological Awareness 
 
    * RF.K.2. Demonstrate understanding of spoken words, syllables, and sounds (phonemes). 
          o Recognize and produce rhyming words. 
          o Count, pronounce, blend, and segment syllables in spoken words. 
          o Blend and segment onsets and rimes of single-syllable spoken words. 
          o Isolate and pronounce the initial, medial vowel, and final sounds (phonemes) in three-phoneme   
 (consonant-vowel-consonant, or CVC) words.1 (This does not include CVCs ending with /l/, /r/, or /x/.) 
          o Add or substitute individual sounds (phonemes) in simple, one-syllable words to make new words. 
 
Phonics and Word Recognition 
 
    * RF.K.3. Know and apply grade-level phonics and word analysis skills in decoding words. 
          o Demonstrate basic knowledge of letter-sound correspondences by producing the primary or most  
  frequent sound for each consonant. 
          o Associate the long and short sounds with the common spellings (graphemes) for the five major vowels. 
          o Read common high-frequency words by sight (e.g., the, of, to, you, she, my, is, are, do, does). 
          o Distinguish between similarly spelled words by identifying the sounds of the letters that differ. 
 
Fluency 
 
    * RF.K.4. Read emergent-reader texts with purpose and understanding. 
 

 
 
 
 
 
 

Writing 
 
Text Types and Purposes 
 
    * W.K.1. Use a combination of drawing, dictating, and writing to compose opinion pieces in which they tell a 
 reader the topic or the name of the book they are writing about and state an opinion or preference about 
 the topic or book (e.g., My favorite book is...). 



 
    * W.K.2. Use a combination of drawing, dictating, and writing to compose informative/explanatory texts in 
 which they name what they are writing about and supply some information about the topic. 
 
    * W.K.3. Use a combination of drawing, dictating, and writing to narrate a single event or several loosely 
 linked events, tell about the events in the order in which they occurred, and provide a reaction to what 
 happened. 
 
Production and Distribution of Writing 
 
    * W.K.4. (Begins in grade 3) 
    * W.K.5. With guidance and support from adults, respond to questions and suggestions from peers and add 
 details to strengthen writing as needed. 
    * W.K.6. With guidance and support from adults, explore a variety of digital tools to produce and publish 
 writing, including in collaboration with peers. 
 
Research to Build and Present Knowledge 
 
    * W.K.7. Participate in shared research and writing projects (e.g., explore a number of books by a favorite 
 author and express opinions about them). 
    * W.K.8. With guidance and support from adults, recall information from experiences or gather information 
 from provided sources to answer a question. 
 

Speaking and Listening 
Comprehension and Collaboration 
 
    * SL.K.1. Participate in collaborative conversations with diverse partners about kindergarten topics and texts  
  with peers and adults in small and larger groups. 
          O Follow agreed-upon rules for discussions (e.g., listening to others and taking turns speaking about the  
  topics and texts under discussion). 
          O Continue a conversation through multiple exchanges. 
    * SL.K.2. Confirm understanding of a text read aloud or information presented orally or through other media  
  by asking and answering questions about key details and requesting clarification if something is  
  not understood. 
    * SL.K.3. Ask and answer questions in order to seek help, get information, or clarify something that is not  
  understood. 
    * Presentation of Knowledge and Ideas SL.K.4. Describe familiar people, places, things, and events and, with 
  prompting and support, provide additional detail. 
    * SL.K.5. Add drawings or other visual displays to descriptions as desired to provide additional detail. 
    * SL.K.6. Speak audibly and express thoughts, feelings, and ideas clearly. 
  
 
 
 

Language 
Conventions of Standard English 
 
    * L.K.1. Demonstrate command of the conventions of standard English grammar and usage when writing or 
 speaking. 
          O Print many upper- and lowercase letters. 
          O Use frequently occurring nouns and verbs. 



          O Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes). 
          O Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how). 
          O Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with). 
          O Produce and expand complete sentences in shared language activities. 
    * L.K.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
 spelling when writing. 
          O Capitalize the first word in a sentence and the pronoun I. 
          o Recognize and name end punctuation. 
          O Write a letter or letters for most consonant and short-vowel sounds (phonemes). 
          O Spell simple words phonetically, drawing on knowledge of sound-letter relationships. 
 
Knowledge of Language 
 
    * L.K.3. (Begins in grade 2) 
 
Vocabulary Acquisition and Use 
 
    * L.K.4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on  
  kindergarten reading and content. 
          O Identify new meanings for familiar words and apply them accurately (e.g., knowing duck is a bird and  
  learning the verb to duck). 
          O Use the most frequently occurring inflections and affixes (e.g., -ed, -s, re-, un-, pre-, -ful, -less) as a 
clue   to the meaning of an unknown word. 
    * L.K.5. With guidance and support from adults, explore word relationships and nuances in word meanings. 
          O Sort common objects into categories (e.g., shapes, foods) to gain a sense of the concepts the categories  
  represent. 
          O Demonstrate understanding of frequently occurring verbs and adjectives by relating them to their  
  opposites (antonyms). 
          O Identify real-life connections between words and their use (e.g., note places at school that are colorful). 
          O Distinguish shades of meaning among verbs describing the same general action (e.g., walk, march,  
  strut, prance) by acting out the meanings. 
    * L.K.6. Use words and phrases acquired through conversations, reading and being read to, and responding to 
  text. 
 
 
 
 
 
 
 
 
 
 
 

Common Core 
Math 

 
 

Counting and Cardinality 



 
Know number names and the count sequence. 
 
    * K.CC.1. Count to 100 by ones and by tens. 
    * K.CC.2. Count forward beginning from a given number within the known sequence (instead of having to 
 begin at 1). 
    * K.CC.3. Write numbers from 0 to 20. Represent a number of objects with a written numeral 0-20 (with 0 
 representing a count of no objects). 
 
Count to tell the number of objects. 
 
    * K.CC.4. Understand the relationship between numbers and quantities; connect counting to cardinality. 
          o When counting objects, say the number names in the standard order, pairing each object with one and  
  only one number name and each number name with one and only one object. 
          o Understand that the last number name said tells the number of objects counted. The number of objects  
  is the same regardless of their arrangement or the order in which they were counted. 
          o Understand that each successive number name refers to a quantity that is one larger. 
     * K.CC.5. Count to answer “how many?” questions about as many as 20 things arranged in a line, a 
 rectangular array, or a circle, or as many as 10 things in a scattered configuration; given a number from 
 1–20, count out that many objects. 
 
Compare numbers. 
 
    * K.CC.6. Identify whether the number of objects in one group is greater than, less than, or equal to the 
 number of objects in another group, e.g., by using matching and counting strategies.1 
    
 * K.CC.7. Compare two numbers between 1 and 10 presented as written numerals. 
 
 

Operations and Algebraic Thinking 
 
Understand addition as putting together and adding to, and understand subtraction as taking apart and   
 taking  from. 
 * K.OA.1. Represent addition and subtraction with objects, fingers, mental images, drawings1, sounds (e.g., 
 claps), acting out situations, verbal explanations, expressions, or equations. 
    * K.OA.2. Solve addition and subtraction word problems, and add and subtract within 10, e.g., by using 
 objects or drawings to represent the problem. 
    * K.OA.3. Decompose numbers less than or equal to 10 into pairs in more than one way, e.g., by using 
 objects or drawings, and record each decomposition by a drawing or equation (e.g., 5 = 2 + 3 and  
 5 = 4 + 1). 
    * K.OA.4. For any number from 1 to 9, find the number that makes 10 when added to the given number, e.g., 
 by using objects or drawings, and record the answer with a drawing or equation. 
    * K.OA.5. Fluently add and subtract within 5. 
 

Number & Operations in Base Ten 
 
Work with numbers 11-19 to gain foundations for place value. 
    * K.NBT.1. Compose and decompose numbers from 11 to 19 into ten ones and some further ones, e.g., by 
 using objects or drawings, and record each composition or decomposition by a drawing or equation 
 (such as 18 = 10 + 8); understand that these numbers are composed of ten ones and one, two, three, four, 
 five, six, seven, eight, or nine ones. 



 
Measurement and Data 

 
Describe and compare measurable attributes. 
 
    * K.MD.1. Describe measurable attributes of objects, such as length or weight. Describe several measurable 
 attributes of a single object. 
    * K.MD.2. Directly compare two objects with a measurable attribute in common, to see which object has 
 “more of”/“less of” the attribute, and describe the difference. For example, directly compare the heights 
 of two children and describe one child as taller/shorter. 
 
Classify objects and count the number of objects in each category. 
 
    * K.MD.3. Classify objects into given categories; count the numbers of objects in each category and sort the 
 categories by count.1 
 

Geometry 
 

Identify and describe shapes (squares, circles, triangles, rectangles, hexagons, cubes, cones, cylinders, and 
 spheres). 
 
    * K.G.1. Describe objects in the environment using names of shapes, and describe the relative positions of 
 these objects using terms such as above, below, beside, in front of, behind, and next to. 
    * K.G.2. Correctly name shapes regardless of their orientations or overall size. 
 
 
    * K.G.3. Identify shapes as two-dimensional (lying in a plane, “flat”) or three-dimensional (“solid”). 
 Analyze, compare, create, and compose shapes. 
   * K.G.4. Analyze and compare two- and three-dimensional shapes, in different sizes and orientations, using 
 informal language to describe their similarities, differences, parts (e.g., number of sides and 
 vertices/“corners”) and other attributes (e.g., having sides of equal length). 
    * K.G.5. Model shapes in the world by building shapes from components (e.g., sticks and clay balls) and 
 drawing shapes. 
    * K.G.6. Compose simple shapes to form larger shapes. For example, “Can you join these two triangles with 
 full sides touching to make a rectangle?” 
 
 
 
 
 
 
 
 
 

First Grade Common Core 
 

Reading Literature 
 

    * RL.1.1. Ask and answer questions about key details in a text. 
    * RL.1.2. Retell stories, including key details, and demonstrate understanding of their central message or 



 lesson. 
    * RL.1.3. Describe characters, settings, and major events in a story, using key details. 
 
Craft and Structure 
 
    * RL.1.4. Identify words and phrases in stories or poems that suggest feelings or appeal to the senses. 
    * RL.1.5. Explain major differences between books that tell stories and books that give information, drawing 
 on a wide reading of a range of text types. 
    * RL.1.6. Identify who is telling the story at various points in a text. 
 
Integration of Knowledge and Ideas 
 
    * RL.1.7. Use illustrations and details in a story to describe its characters, setting, or events. 
    * RL.1.8. (Not applicable to literature) 
    * RL.1.9. Compare and contrast the adventures and experiences of characters in stories. 
 
Range of Reading and Level of Text Complexity 
 
    * RL.1.10. With prompting and support, read prose and poetry of appropriate complexity for grade 1. 
 
Key Ideas and Details 
 
    * RI.1.1. Ask and answer questions about key details in a text. 
    * RI.1.2. Identify the main topic and retell key details of a text. 
    * RI.1.3. Describe the connection between two individuals, events, ideas, or pieces of information in a text. 
 
Craft and Structure 
 
    * RI.1.4. Ask and answer questions to help determine or clarify the meaning of words and phrases in a text. 
    * RI.1.5. Know and use various text features (e.g., headings, tables of contents, glossaries, electronic menus, 
 icons) to locate key facts or information in a text. 
    * RI.1.6. Distinguish between information provided by pictures or other illustrations and information 
 provided by the words in a text. 
 
Integration of Knowledge and Ideas 
 
    * RI.1.7. Use the illustrations and details in a text to describe its key ideas. 
    * RI.1.8. Identify the reasons an author gives to support points in a text. 
    * RI.1.9. Identify basic similarities in and differences between two texts on the same topic (e.g., in 
 illustrations, descriptions, or procedures). 
 
Range of Reading and Level of Text Complexity 
 
    * RI.1.10. With prompting and support, read informational texts appropriately complex for grade 1. 

 
Reading Foundation Skills 

 
Print Concepts 
 
    * RF.1.1. Demonstrate understanding of the organization and basic features of print. 
          o Recognize the distinguishing features of a sentence (e.g., first word, capitalization, ending punctuation). 



 
Phonological Awareness 
 
    * RF.1.2. Demonstrate understanding of spoken words, syllables, and sounds (phonemes). 
          o Distinguish long from short vowel sounds in spoken single-syllable words. 
          o Orally produce single-syllable words by blending sounds (phonemes), including consonant blends. 
          o Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in spoken single-syllable  
  words. 
          o Segment spoken single-syllable words into their complete sequence of individual sounds (phonemes). 
 
Phonics and Word Recognition 
 
    * RF.1.3. Know and apply grade-level phonics and word analysis skills in decoding words. 
          o Know the spelling-sound correspondences for common consonant digraphs (two letters that represent  
  one sound). 
          o Decode regularly spelled one-syllable words. 
          o Know final -e and common vowel team conventions for representing long vowel sounds. 
          o Use knowledge that every syllable must have a vowel sound to determine the number of syllables in a  
  printed word. 
          o Decode two-syllable words following basic patterns by breaking the words into syllables. 
          o Read words with inflectional endings. 
          o Recognize and read grade-appropriate irregularly spelled words. 
 
Fluency 
 
    * RF.1.4. Read with sufficient accuracy and fluency to support comprehension. 
          o Read grade-level text with purpose and understanding. 
          o Read grade-level text orally with accuracy, appropriate rate, and expression. 
          o Use context to confirm or self-correct word recognition and understanding, rereading as necessary. 
 

Writing 
Text Types and Purposes 
 
    * W.1.1.. Write opinion pieces in which they introduce the topic or name the book they are writing about, 
 state an opinion, supply a reason for the opinion, and provide some sense of closure. 
    * W.1.2. Write informative/explanatory texts in which they name a topic, supply some facts about the topic, 
 and provide some sense of closure. 
    * W.1.3. Write narratives in which they recount two or more appropriately sequenced events, include some 
 details regarding what happened, use temporal words to signal event order, and provide some sense of 
 closure. 
 
Production and Distribution of Writing 
 
    * W.1.4. (Begins in grade 3) 
 
    * W.1.5. With guidance and support from adults, focus on a topic, respond to questions and suggestions from 
 peers, and add details to strengthen writing as needed. 
    * W.1.6. With guidance and support from adults, use a variety of digital tools to produce and publish writing, 
 including in collaboration with peers. 
 
Research to Build and Present Knowledge 
 



    * W.1.7. Participate in shared research and writing projects (e.g., explore a number of “how-to” books on a 
 given topic and use them to write a sequence of instructions). 
    * W.1.8. With guidance and support from adults, recall information from experiences or gather information 
 from provided sources to answer a question. 
 

Speaking and Listening 
 

Comprehension and Collaboration 
 
    * SL.1.1. Participate in collaborative conversations with diverse partners about grade 1 topics and texts with 
 peers and adults in small and larger groups. 
          o Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time  
  about the topics and texts under discussion). 
          o Build on others’ talk in conversations by responding to the comments of others through multiple  
  exchanges. 
          o Ask questions to clear up any confusion about the topics and texts under discussion. 
    * SL.1.2. Ask and answer questions about key details in a text read aloud or information presented orally or 
 through other media. 
    * SL.1.3. Ask and answer questions about what a speaker says in order to gather additional information or 
 clarify something that is not understood. 
 
Presentation of Knowledge and Ideas 
 
    * SL.1.4. Describe people, places, things, and events with relevant details, expressing ideas and feelings 
 clearly. 
    * SL.1.5. Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, 
 and feelings. 
    * SL.1.6. Produce complete sentences when appropriate to task and situation. 
 

Language 
Conventions of Standard English 
 
    * L.1.1. Demonstrate command of the conventions of standard English grammar and usage when writing or 
 speaking. 
          o Print all upper- and lowercase letters. 
          o Use common, proper, and possessive nouns. 
          o Use singular and plural nouns with matching verbs in basic sentences (e.g., He hops; We hop). 
          o Use personal, possessive, and indefinite pronouns (e.g., I, me, my; they, them, their, anyone,   
  everything). 
          o Use verbs to convey a sense of past, present, and future (e.g., Yesterday I walked home; Today I walk  
  home; Tomorrow I will walk home). 
          o Use frequently occurring adjectives. 
          o Use frequently occurring conjunctions (e.g., and, but, or, so, because). 
          o Use determiners (e.g., articles, demonstratives). 
          o Use frequently occurring prepositions (e.g., during, beyond, toward). 
          o Produce and expand complete simple and compound declarative, interrogative, imperative, and   
  exclamatory sentences in response to prompts. 
    * L.1.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
 spelling when writing. 
          o Capitalize dates and names of people. 
          o Use end punctuation for sentences. 



          o Use commas in dates and to separate single words in a series. 
 
          o Use conventional spelling for words with common spelling patterns and for frequently occurring  
  irregular words. 
          o Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions. 
 
Knowledge of Language 
 
    * L.1.3. (Begins in grade 2) 
 
Vocabulary Acquisition and Use 
 
    * L.1.4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on 
 grade 1 reading and content, choosing flexibly from an array of strategies. 
          o Use sentence-level context as a clue to the meaning of a word or phrase. 
          o Use frequently occurring affixes as a clue to the meaning of a word. 
          o Identify frequently occurring root words (e.g., look) and their inflectional forms (e.g., looks, looked,  
  looking). 
    * L.1.5. With guidance and support from adults, demonstrate understanding of figurative language, word  
 relationships and nuances in word meanings. 
          o Sort words into categories (e.g., colors, clothing) to gain a sense of the concepts the categories   
  represent. 
          o Define words by category and by one or more key attributes (e.g., a duck is a bird that swims; a tiger is  
  a large cat with stripes). 
          o Identify real-life connections between words and their use (e.g., note places at home that are cozy). 
          o Distinguish shades of meaning among verbs differing in manner (e.g., look, peek, glance, stare, glare,  
  scowl) and adjectives differing in intensity (e.g., large, gigantic) by defining or choosing them or 
  by acting out the meanings. 
    * L.1.6. Use words and phrases acquired through conversations, reading and being read to, and responding to 
 texts, including using frequently occurring conjunctions to signal simple relationships (e.g., because). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Math Common Core 
 

Operations and Algebraic Thinking 
 

Represent and solve problems involving addition and subtraction. 



 
    * 1.OA.1. Use addition and subtraction within 20 to solve word problems involving situations of adding to, 
 taking from, putting together, taking apart, and comparing, with unknowns in all positions, e.g., by using 
 objects, drawings, and equations with a symbol for the unknown number to represent the problem. 
    * 1.OA.2. Solve word problems that call for addition of three whole numbers whose sum is less than or equal 
 to 20, e.g., by using objects, drawings, and equations with a symbol for the unknown number to 
 represent the problem. 
 
Understand and apply properties of operations and the relationship between addition and subtraction. 
 
    * 1.OA.3. Apply properties of operations as strategies to add and subtract.2 Examples: If 8 + 3 = 11 is 
 known, then 3 + 8 = 11 is also known. (Commutative property of addition.) To add 2 + 6 + 4, the second 
 two numbers can be added to make a ten, so 2 + 6 + 4 = 2 + 10 = 12. (Associative property of addition.) 
    * 1.OA.4.Understand subtraction as an unknown-addend problem. For example, subtract 10 – 8 by finding 
 the number that makes 10 when added to 8. Add and subtract within 20. 
 
Add and subtract within 20. 
 
    * 1.OA.5. Relate counting to addition and subtraction (e.g., by counting on 2 to add 2). 
    * 1.OA.6. Add and subtract within 20, demonstrating fluency for addition and subtraction within 10. Use 
 strategies such as counting on; making ten (e.g., 8 + 6 = 8 + 2 + 4 = 10 + 4 = 14); decomposing a 
 number leading to a ten (e.g., 13 – 4 = 13 – 3 – 1 = 10 – 1 = 9); using the relationship between addition 
 and subtraction (e.g., knowing that 8 + 4 = 12, one knows 12 – 8 = 4); and creating equivalent but easier 
 or known sums (e.g., adding 6 + 7 by creating the known equivalent 6 + 6 + 1 = 12 + 1 = 13). 
 
Work with addition and subtraction equations. 
 
    * 1.OA.7. Understand the meaning of the equal sign, and determine if equations involving addition and 
 subtraction are true or false. For example, which of the following equations are true and which are false? 
 6 = 6, 7 = 8 – 1, 5 + 2 = 2 + 5, 4 + 1 = 5 + 2. 
    * 1.OA.8. Determine the unknown whole number in an addition or subtraction equation relating three whole 
 numbers. For example, determine the unknown number that makes the equation true in each of the 
 equations 8 + ? = 11, 5 = _ – 3, 6 + 6 = _. 
 

Number and Operations in Base Ten 
 

Extend the counting sequence. 
 
    * 1.NBT.1. Count to 120, starting at any number less than 120. In this range, read and write numerals and 
represent a number of objects with a written numeral. 
 
Understand place value. 
 
    * 1.NBT.2. Understand that the two digits of a two-digit number represent amounts of tens and ones.  
 
Understand the following as special cases: 
          o 10 can be thought of as a bundle of ten ones — called a “ten.” 
          o The numbers from 11 to 19 are composed of a ten and one, two, three, four, five, six, seven, eight, or  
  nine ones. 
          o The numbers 10, 20, 30, 40, 50, 60, 70, 80, 90 refer to one, two, three, four, five, six, seven, eight, or  
  nine tens (and 0 ones). 



    * 1.NBT.3. Compare two two-digit numbers based on meanings of the tens and ones digits, recording the  
  results of comparisons with the symbols >, =, and <. 
 
Use place value understanding and properties of operations to add and subtract. 
 
    * 1.NBT.4. Add within 100, including adding a two-digit number and a one-digit number, and adding a two-
 digit number and a multiple of 10, using concrete models or drawings and strategies based on place  
 value, properties of operations, and/or the relationship between addition and subtraction; relate the 
 strategy to a written method and explain the reasoning used. Understand that in adding two-digit 
 numbers, one adds tens and tens, ones and ones; and sometimes it is necessary to compose a ten. 
    * 1.NBT.5. Given a two-digit number, mentally find 10 more or 10 less than the number, without having to 
 count; explain the reasoning used. 
    * 1.NBT.6. Subtract multiples of 10 in the range 10-90 from multiples of 10 in the range 10-90 (positive or 
 zero differences), using concrete models or drawings and strategies based on place value, properties of 
 operations, and/or the relationship between addition and subtraction; relate the strategy to a written 
 method and explain the reasoning used. 
 

Measurement and Data 
 

Measure lengths indirectly and by iterating length units. 
 
    * 1.MD.1. Order three objects by length; compare the lengths of two objects indirectly by using a third 
 object. 
 
    * 1.MD.2. Express the length of an object as a whole number of length units, by laying multiple copies of a 
 shorter object (the length unit) end to end; understand that the length measurement of an object is the 
 number of same-size length units that span it with no gaps or overlaps. Limit to contexts where the 
 object being measured is spanned by a whole number of length units with no gaps or overlaps. 
 
Tell and write time. 
 
    * 1.MD.3. Tell and write time in hours and half-hours using analog and digital clocks. 
 
Represent and interpret data. 
 
    * 1.MD.4. Organize, represent, and interpret data with up to three categories; ask and answer questions about 
 the total number of data points, how many in each category, and how many more or less are in one 
 category than in another. 
 
 
 
 
 
 
 

Geometry 
 

Reason with shapes and their attributes. 
 
    * 1.G.1. Distinguish between defining attributes (e.g., triangles are closed and three-sided) versus non-
 defining attributes (e.g., color, orientation, overall size) ; build and draw shapes to possess defining 



 attributes. 
    * 1.G.2. Compose two-dimensional shapes (rectangles, squares, trapezoids, triangles, half-circles, and 
 quarter-circles) or three-dimensional shapes (cubes, right rectangular prisms, right circular cones, and 
 right circular cylinders) to create a composite shape, and compose new shapes from the composite 
 shape.1 
    * 1.G.3. Partition circles and rectangles into two and four equal shares, describe the shares using the words 
 halves, fourths, and quarters, and use the phrases half of, fourth of, and quarter of. Describe the whole as 
 two of, or four of the shares. Understand for these examples that decomposing into more equal shares 
 creates smaller shares. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Second Grade Common Core 
 

Reading Literature 
Key Ideas and Details 
 
    * RL.2.1. Ask and answer such questions as who, what, where, when, why, and how to demonstrate  



 understanding of key details in a text. 
    * RL.2.2. Recount stories, including fables and folktales from diverse cultures, and determine their central 
 message, lesson, or moral. 
    * RL.2.3. Describe how characters in a story respond to major events and challenges. 
 
Craft and Structure 
 
    * RL.2.4. Describe how words and phrases (e.g., regular beats, alliteration, rhymes, repeated lines) supply 
rhythm and meaning in a story, poem, or song. 
    * RL.2.5. Describe the overall structure of a story, including describing how the beginning introduces the 
story and the ending concludes the action. 
    * RL.2.6. Acknowledge differences in the points of view of characters, including by speaking in a different 
voice for each character when reading dialogue aloud. 
 
Integration of Knowledge and Ideas 
 
    * RL.2.7. Use information gained from the illustrations and words in a print or digital text to demonstrate 
 understanding of its characters, setting, or plot. 
    * RL.2.8. (Not applicable to literature) 
    * RL.2.9. Compare and contrast two or more versions of the same story (e.g., Cinderella stories) by different 
 authors or from different cultures. 
 
Range of Reading and Level of Text Complexity 
 
    * RL.2.10. By the end of the year, read and comprehend literature, including stories and poetry, in the grades 
 2–3 text complexity band proficiently, with scaffolding as needed at the high end of the range. 
 
 

Reading Informational Text 
 
Key Ideas and Details 
 
    * RI.2.1. Ask and answer such questions as who, what, where, when, why, and how to demonstrate 
 understanding of key details in a text. 
    * RI.2.2. Identify the main topic of a multiparagraph text as well as the focus of specific paragraphs within 
 the text. 
    * RI.2.3. Describe the connection between a series of historical events, scientific ideas or concepts, or steps in 
 technical procedures in a text. 
 
Craft and Structure 
 
    * RI.2.4. Determine the meaning of words and phrases in a text relevant to a grade 2 topic or subject area. 
    * RI.2.5. Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, 
 electronic menus, icons) to locate key facts or information in a text efficiently. 
    * RI.2.6. Identify the main purpose of a text, including what the author wants to answer, explain, or describe. 
Integration of Knowledge and Ideas 
 
    * RI.2.7. Explain how specific images (e.g., a diagram showing how a machine works) contribute to and 
 clarify a text. 
    * RI.2.8. Describe how reasons support specific points the author makes in a text. 
    * RI.2.9. Compare and contrast the most important points presented by two texts on the same topic. 

 



Reading Foundational Skills 
 

Range of Reading and Level of Text Complexity 
 
    * RI.2.10. By the end of year, read and comprehend informational texts, including history/social studies, 
 science, and technical texts, in the grades 2–3 text complexity band proficiently, with scaffolding as 
 needed at the high end of the range. 
 
Phonics and Word Recognition 
 
    * RF.2.3. Know and apply grade-level phonics and word analysis skills in decoding words. 
          o Distinguish long and short vowels when reading regularly spelled one-syllable words. 
          o Know spelling-sound correspondences for additional common vowel teams. 
          o Decode regularly spelled two-syllable words with long vowels. 
          o Decode words with common prefixes and suffixes. 
          o Identify words with inconsistent but common spelling-sound correspondences. 
          o Recognize and read grade-appropriate irregularly spelled words. 
 
Fluency 
 
    * RF.2.4. Read with sufficient accuracy and fluency to support comprehension. 
          o Read grade-level text with purpose and understanding. 
          o Read grade-level text orally with accuracy, appropriate rate, and expression. 
          o Use context to confirm or self-correct word recognition and understanding, rereading as necessary. 
 

Writing 
 

Text Types and Purposes 
 
    * W.2.1. Write opinion pieces in which they introduce the topic or book they are writing about, state an 
 opinion, supply reasons that support the opinion, use linking words (e.g., because, and, also) to connect 
 opinion and reasons, and provide a concluding statement or section. 
    * W.2.2. Write informative/explanatory texts in which they introduce a topic, use facts and definitions to 
 develop points, and provide a concluding statement or section. 
    * W.2.3. Write narratives in which they recount a well-elaborated event or short sequence of events, include 
 details to describe actions, thoughts, and feelings, use temporal words to signal event order, and provide 
 a sense of closure. 
Production and Distribution of Writing 
 
    * W.2.4. (Begins in grade 3) 
    * W.2.5. With guidance and support from adults and peers, focus on a topic and strengthen writing as needed 
 by revising and editing. 
    * W.2.6. With guidance and support from adults, use a variety of digital tools to produce and publish writing, 
 including in collaboration with peers. 
Research to Build and Present Knowledge 
 
    * W.2.7. Participate in shared research and writing projects (e.g., read a number of books on a single topic to 
 produce a report; record science observations). 
    * W.2.8. Recall information from experiences or gather information from provided sources to answer a 
 question. 
 



Speaking and Listening 
 

Comprehension and Collaboration 
 
    * SL.2.1. Participate in collaborative conversations with diverse partners about grade 2 topics and texts with 
 peers and adults in small and larger groups. 
          o Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others  
  with care, speaking one at a time about the topics and texts under discussion). 
          o Build on others’ talk in conversations by linking their comments to the remarks of others. 
          o Ask for clarification and further explanation as needed about the topics and texts under discussion. 
    * SL.2.2. Recount or describe key ideas or details from a text read aloud or information presented orally or 
 through other media. 
    * SL.2.3. Ask and answer questions about what a speaker says in order to clarify comprehension, gather 
 additional information, or deepen understanding of a topic or issue. 
 
Presentation of Knowledge and Ideas 
 
    * SL.2.4. Tell a story or recount an experience with appropriate facts and relevant, descriptive details, 
 speaking audibly in coherent sentences. 
    * SL.2.5. Create audio recordings of stories or poems; add drawings or other visual displays to stories or 
 recounts of experiences when appropriate to clarify ideas, thoughts, and feelings. 
    * SL.2.6. Produce complete sentences when appropriate to task and situation in order to provide requested 
 detail or clarification. 
 

Language 
 

Conventions of Standard English 
 
    * L.2.1. Demonstrate command of the conventions of standard English grammar and usage when writing or 
 speaking. 
          o Use collective nouns (e.g., group). 
          o Form and use frequently occurring irregular plural nouns (e.g., feet, children, teeth, mice, fish). 
          o Use reflexive pronouns (e.g., myself, ourselves). 
          o Form and use the past tense of frequently occurring irregular verbs (e.g., sat, hid, told). 
          o Use adjectives and adverbs, and choose between them depending on what is to be modified. 
          o Produce, expand, and rearrange complete simple and compound sentences (e.g., The boy watched the  
  movie; The little boy watched the movie; The action movie was watched by the little boy). 
    * L.2.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
 spelling when writing. 
          o Capitalize holidays, product names, and geographic names. 
          o Use commas in greetings and closings of letters. 
          o Use an apostrophe to form contractions and frequently occurring possessives. 
          o Generalize learned spelling patterns when writing words (e.g., cage → badge; boy → boil). 
          o Consult reference materials, including beginning dictionaries, as needed to check and correct spellings. 
Knowledge of Language 
 
    * L.2.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
          o Compare formal and informal uses of English. 
 
Vocabulary Acquisition and Use 
 



    * L.2.4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on 
 grade 2 reading and content, choosing flexibly from an array of strategies. 
          o Use sentence-level context as a clue to the meaning of a word or phrase. 
          o Determine the meaning of the new word formed when a known prefix is added to a known word (e.g.,  
  happy/unhappy, tell/retell). 
          o Use a known root word as a clue to the meaning of an unknown word with the same root (e.g., addition, 
  additional). 
          o Use knowledge of the meaning of individual words to predict the meaning of compound words (e.g.,  
  birdhouse, lighthouse, housefly; bookshelf, notebook, bookmark). 
          o Use glossaries and beginning dictionaries, both print and digital, to determine or clarify the meaning of  
  words and phrases. 
    * L.2.5. Demonstrate understanding of figurative language, word relationships and nuances in word   
  meanings. 
          o Identify real-life connections between words and their use (e.g., describe foods that are spicy or juicy). 
          o Distinguish shades of meaning among closely related verbs (e.g., toss, throw, hurl) and closely related  
  adjectives (e.g., thin, slender, skinny, scrawny). 
    * L.2.6. Use words and phrases acquired through conversations, reading and being read to, and responding to  
 texts, including using adjectives and adverbs to describe (e.g., When other kids are happy that makes me 
 happy). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Math Common Core 
 

Operations and Algebraic Thinking 
 

Represent and solve problems involving addition and subtraction. 



 
    * 2.OA.1. Use addition and subtraction within 100 to solve one- and two-step word problems involving 
 situations of adding to, taking from, putting together, taking apart, and comparing, with unknowns in all 
 positions, e.g., by using drawings and equations with a symbol for the unknown number to represent the 
 problem.1 
 
Add and subtract within 20. 
 
    * 2.OA.2. Fluently add and subtract within 20 using mental strategies.2 By end of Grade 2, know from 
 memory all sums of two one-digit numbers. 
 
Work with equal groups of objects to gain foundations for multiplication. 
 
    * 2.OA.3. Determine whether a group of objects (up to 20) has an odd or even number of members, e.g., by 
 pairing objects or counting them by 2s; write an equation to express an even number as a sum of two 
 equal addends. 
    * 2.OA.4. Use addition to find the total number of objects arranged in rectangular arrays with up to 5 rows 
 and up to 5 columns; write an equation to express the total as a sum of equal addends. 
 
 
 

Numbers and Operations in Base 10 
 

Understand place value. 
 
    * 2.NBT.1. Understand that the three digits of a three-digit number represent amounts of hundreds, tens, and 
 ones; e.g., 706 equals 7 hundreds, 0 tens, and 6 ones. Understand the following as special cases: 
          o 100 can be thought of as a bundle of ten tens — called a “hundred.” 
          o The numbers 100, 200, 300, 400, 500, 600, 700, 800, 900 refer to one, two, three, four, five, six, seven,  
  eight, or nine hundreds (and 0 tens and 0 ones). 
    * 2.NBT.2. Count within 1000; skip-count by 5s, 10s, and 100s. 
    * 2.NBT.3. Read and write numbers to 1000 using base-ten numerals, number names, and expanded form. 
    * 2.NBT.4. Compare two three-digit numbers based on meanings of the hundreds, tens, and ones digits, using 
 >, =, and < symbols to record the results of comparisons. 
 
Use place value understanding and properties of operations to add and subtract. 
 
    * 2.NBT.5. Fluently add and subtract within 100 using strategies based on place value, properties of 
 operations, and/or the relationship between addition and subtraction. 
    * 2.NBT.6. Add up to four two-digit numbers using strategies based on place value and properties of 
 operations. 
    * 2.NBT.7. Add and subtract within 1000, using concrete models or drawings and strategies based on place 
 value, properties of operations, and/or the relationship between addition and subtraction; relate the 
 strategy to a written method. Understand that in adding or subtracting three-digit numbers, one adds or 
 subtracts hundreds and hundreds, tens and tens, ones and ones; and sometimes it is necessary to 
 compose or decompose tens or hundreds. 
    * 2.NBT.8. Mentally add 10 or 100 to a given number 100–900, and mentally subtract 10 or 100 from a given 
 number 100–900. 
    * 2.NBT.9. Explain why addition and subtraction strategies work, using place value and the properties of 
 operations. 
 



Measurement and Data 
 
Measure and estimate lengths in standard units. 
 
    * 2.MD.1. Measure the length of an object by selecting and using appropriate tools such as rulers, yardsticks, 
 meter sticks, and measuring tapes. 
    * 2.MD.2. Measure the length of an object twice, using length units of different lengths for the two 
 measurements; describe how the two measurements relate to the size of the unit chosen. 
    * 2.MD.3. Estimate lengths using units of inches, feet, centimeters, and meters. 
    * 2.MD.4. Measure to determine how much longer one object is than another, expressing the length 
 difference in terms of a standard length unit. 
 
Relate addition and subtraction to length. 
 
    * 2.MD.5. Use addition and subtraction within 100 to solve word problems involving lengths that are given in 
 the same units, e.g., by using drawings (such as drawings of rulers) and equations with a symbol for the 
 unknown number to represent the problem. 
    * 2.MD.6. Represent whole numbers as lengths from 0 on a number line diagram with equally spaced points 
 corresponding to the numbers 0, 1, 2, ..., and represent whole-number sums and differences within 100 
 on a number line diagram. 
 
Work with time and money. 
 
    * 2.MD.7. Tell and write time from analog and digital clocks to the nearest five minutes, using a.m. and p.m. 
    * 2.MD.8. Solve word problems involving dollar bills, quarters, dimes, nickels, and pennies, using $ and ¢ 
 symbols appropriately. Example: If you have 2 dimes and 3 pennies, how many cents do you have? 
 
Represent and interpret data. 
 
    * 2.MD.9. Generate measurement data by measuring lengths of several objects to the nearest whole unit, or 
 by making repeated measurements of the same object. Show the measurements by making a line plot, 
 where the horizontal scale is marked off in whole-number units. 
    * 2.MD.10. Draw a picture graph and a bar graph (with single-unit scale) to represent a data set with up to 
 four categories. Solve simple put-together, take-apart, and compare problems1 using information 
 presented in a bar graph. 
 

 
 
 
 
 
 
 
 

Geometry 
 

Reason with shapes and their attributes. 
 
    * 2.G.1. Recognize and draw shapes having specified attributes, such as a given number of angles or a given 
 number of equal faces.1 Identify triangles, quadrilaterals, pentagons, hexagons, and cubes. 



    * 2.G.2. Partition a rectangle into rows and columns of same-size squares and count to find the total number 
 of them. 
    * 2.G.3. Partition circles and rectangles into two, three, or four equal shares, describe the shares using the 
 words halves, thirds, half of, a third of, etc., and describe the whole as two halves, three thirds, four 
 fourths. Recognize that equal shares of identical wholes need not have the same shape. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Name:  ___________________________________________________________________________________ 
 

Classroom Instructional Strategies Observation 
 

 Write a 2 - 4 page paper incorporating your responses to the observation questions below.  Your paper 
should: 
. 



      1. Clearly describe specific instructional strategies observed. 
      2. Provide descriptions of how children in the class respond to the instructional strategies 
      3. Describe how and why you may or may not apply the instructional strategies observed in your own 
 teaching.  
      4. Be typewritten, double-spaced, using 12 pt Times New Roman font, words spelled correctly and make 
 sense 
  
* Describe how your mentor teacher opens class. What tone does this set for the class?  
 
 
 
 
* Describe Instructional Strategies you observe being used in your practicum classroom. These might   
 include: read aloud, think aloud, direct instruction, inquiry, cooperative learning structures,  
 small group instruction, whole class instruction, lecture, role-playing, hands-on instruction,  
 scripted lesson plans, power point presentations, etc. 
 
 
 
 
* Provide a rich description of how the children respond to the instructional strategies you observe. Are they  
 engaged?   
 
 
 
 
* How has the teacher prepared for this learning occasion? What tools are used, towards what end, and does the 
 teacher apply them effectively? (Tools include humor, visuals, small group work, writing exercises, 
 guided class discussion, quizzes, clear lecture, blackboard listings as a focal point, etc.) 
 
 
 
 
* Describe why or why not you would incorporate one or two of the instructional strategies you have observed. 
  You might include arguments such as: How are they beneficial or unbeneficial for children?  Is this  
 Instructional method developmentally appropriate?  Does this instructional method invite young 
 children to explore and/or manipulate their own learning? 
 
 
 
 
 
 
 
 
 
Name: ___________________________________________________________________________________ 
 

Early Childhood Classroom Environment Observation 

 Write a 2 - 4 page paper incorporating your responses to the observation questions below.  Your paper 
should: 



 
 1.  Provide a rich description of the classroom environment observed. 
 2.  Discuss if classroom environment is developmentally appropriate. 
 3.  Provide descriptions of how children in class respond to the classroom environment. 
 4.  Describe how and why you may or may not apply the observed in your own teaching. 
 5.  Be typewritten, double-spaced, using 12 pt Times New Roman font, words spelled correctly and  
  make sense. 
 
• Describe how the classroom is arranged. (Is the classroom arranged so that students can move easily around 
 the classroom? 
 
 
 
 
• Does the classroom have: a place for the whole place for the class to work; a place for students to work 
 independently; a place for teacher-directed small group work? 
 
 
 
 
• Is the classroom a safe place to be?  Look at things like sinks, shelves, carpet, rugs,  tiled flooring, and 
 electrical outlets. You might also want to be aware of the windows and doors. Think about what 
 you might need to do to keep the children safe and secure if there was a danger outside the classroom. 
 
 
 
 
• Describe what colors are used to decorate the classroom?  What decorations, poster, charts, etc. are displayed?  
 
 
 
 
• Is this classroom child-centered or is it teacher directed?  Does the child have choices or are the choices made 
 and directed by the teacher? 
 
 
 
 
 
• How do you feel when you are in the classroom?  How do you think the children feel in this classroom? 
 
 
 
 
 

Day One 
 

Curriculum for Young Children 
 

Review Syllabus 
 



 • Explain assignments and tests 
 
Introductory Activity: 
 
 :  Divide the class into triads. Tell students to introduce themselves to each other and to spend several  
  minutes talking about the following items: 
 a.  Their past experiences with young children 
 b.  What they hope to gain from the course 
 c.  The qualities they think are most important for a helping professional to possess 
 d.  The kind of early childhood setting in which they hope to eventually work 
 e.  What about working with children might make them feel uncertain or uncomfortable 
 f.  What about working with children most appeals to them at this time 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Triad Group Discussion Questions 
 

1. Describe some of your past experiences with young children 
 
 
 



 
 
 
 
 
 
2. What do you hope to gain from the course? 
 
 
 
 
 
 
 
 
 
3. What qualities do you think are most important for an education professional to possess? 
 
 
 
 
 
 
 
 
  
4. What about working with children makes you feel uncertain or uncomfortable? 
 
 
 
 
 
 
 
 
 
5. What about working with children most appeals to you at this time? 
 
 
 
 
 
 
 
 

Day Two 
 

Begin Discussing Developmentally Appropriate Practices 
 

DIP OR DAP LESSON PLAN 
http://www.uen.org/Lessonplan/preview.cgi?LPid=4763 



 
Objective:  Students will be able to successfully incorporate information learned by determining if specific 
behaviors are DIP or DAP. 
 
Materials needed:   

1. Power point projector or printout of power point presentation.   
2. Paper apple, plastic apple, and real apple with knife and cutting board.  Paper cups, spoons, seeds, water 

(2 of each). 
3. Copies cut up from the manual “DAP in Early Childhood Programs” (Selected from pages 123-135).  

Enough for pairs or small groups of students to each have a copy. 
 
Introduction:   
In small groups, give each group a paper apple and have them determine all the characteristics they can about 
this apple.  They are to make a list and draw a line.  Then give the groups a plastic apple and write down more 
characteristics and draw a line.  Lastly, give them a real apple, knife and cutting board.  They are to add to their 
list and share with class.   
 
Discuss how real is much better than just a picture or fake object. 
 
Pull an expressive, outgoing student aside and ask them to misbehave.  Demo the seed planting activity as 
teacher directed, simply showing the child how to do it.  Make sure the child is within reach of the seeds and 
dirt.  Then repeat the activity with the child involved and actually planting the seed and pouring the water.   
 
Discuss how much more involved and obedient the child was when it was child directed instead of teacher 
directed. 
 
Lesson:  Go over power point presentation.  Then take quiz together as a class or individually. 
 
Activity:  Break students into pairs or small groups and have each groups determine whether the copies of 
behaviors (from the DAP booklet) are DAP or DIP. 
 
Evaluation:  Quiz and successful completion of above activity. 
 
 

 
 
 
 
 
 
 
 
 
 

Developmentally Appropriate Programs 
 
Practice Program 1 Program 2 Program 3 
Whole child 
 
 

   



Individualized  
Instruction 
 

   

Child-initiated 
Activity 
 

   

Play 
 

   
Flexible, stimulating 
Environments 
 

   

Integrated 
Curriculum 
 

   

Learning by Doing 
 

   
Choices for Children 
 

   
Variety of Assessment 
Strategies 
 

   

Family Partnerships 
 

   
Socio-cultural 
Sensitivity 
 

   

 
Comments: 
 
 
 
 
 
 
 
 

 
 
 
 

Description of Integrated Unit Assignment 
1. Cover page that includes: 
 • Title of unit 
 • Identify the grade level unit is designed for: (K, 1st, or 2nd) 
2. Select a theme: (Some suggestions below) 
  Water       Cycles 



  Plants       Patterns 
  Animal Life      Change 
  Safety       Diversity 
  Friendship      Culture 
  All About Me     Celebrations 
   
3. Rationale for creating this unit: Explain why it is important for young children to learn the 
 contents of this unit 
 
4. Unit Web Map organized by academic topics or domains as outlined in your text: 
  Academics      Domains 
  Reading skills     Language 
  Writing stories     Cognitive 
  Math skills      Aesthetic 
  Art concepts      Affective 
  Science concepts     Social 
  Social Studies     Physical 
 
5. Develop six (6) lesson plans for your integrated unit. 
 1. Use the backward-by-design lesson plan template for each lesson plan 
 2. On the lesson plan format, identify objectives that are identified in the Utah 
  State Core Curriculum for K - 2. 
 3. Align assessments with lesson plan objectives 
 4. Identify how you will accommodate students with different learning styles -- 
  (Connect to SIOP Lesson Plan evaluation) 
 5. Provide step-by-step instructions for implementing lesson plan. 
 6. Include all templates, patterns, worksheets and assessments that you discuss in your  
  lesson plan. 
 7. Provide a list of materials that teacher will need to teach lesson successfully. 
 8. If you borrow, adapt or use materials from other authors, please provide credit  
  and references for those resources. 
 
6. Lesson plans should be typed in Times New Roman 12 pt. font. 
 
7. Provide of bibliography of resources at the end of your unit. 
 
8. Deborah will have examples of units that will be available for you to look at. 
 

 
Unit Rationale 

 
 
 
  



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
      
  
 
 
 
 
 

 
 

(Theme) 

 
 

  

 


